
~Sally Riley 
 

#10: Data, Data, 

Data...Data Teams 

Rochester schools and 

the school district are 

working to create a 

seamless system of 

program and instruc-

tional support for our 

students.  One ap-

proach to accomplish-

ing this goal is by con-

tinuous review of as-

sessment data.  

Through 

our 

data 

ware-

house, 

Infinite 

Campus we can store 

test data to look at 

it over time to de-

termine our 

strengths and 

weaknesses.  

Schools and the 

district meet in 

“data teams” that 

consist of both 

regular and special 

educators that re-

view test results 

from NECAP (New 

England Common 

Assessment Pro-

gram), MAP 

(Measures of Aca-

demic Progress), 

DIBELS (Dynamic 

Indicators of Basic  
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~Sharon Pray 

Section 504 is one part of the Federal Rehabilitation Act of 1973 which was enacted by Congress as part of 

this nation’s effort in the early 1970’s to combat discrimination against many of the more vulnerable 

groups in our society.  This Section bars discrimination against persons with disabilities in the services and 

programs that are administered by any entity that receives federal funds.  An entity that receives federal 

funds agrees as a condition for the receipt of the funds that it will not discriminate against persons with 

disabilities. To be covered under these laws, there must be a finding that a person is an “individual with a 

disability”.   
continued page 2 
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Taken from The Hub for Bright Minds, 

http://www.brighthub.com 
 

Title 1 funds aim to bridge the gap 

between low-income students and 

other students. The U.S. Department 

of Education provides supplemental 

funding to local school districts to 

meet the needs of at-risk and low 

income students. 
 

What is a Title 1 School? 

Most educators, parents and commu-

nity members have heard the term 

Title 1 School. Being able to answer 

what is a title 1 school as established 

by the U.S. Department of Education, 

however, is more difficult. Title 1 is 

the nation’s oldest and largest feder-

ally funded program, according to the 

U.S. Department of Education.  
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Annually, it provides over $7 billion to school 

systems across the country for students at risk 

of failure and living at or near poverty. 

Originally, the idea of Title 1 was enacted in 

1965 under the Elementary and Secondary 

Education Act. This policy committed to closing 

the achievement gap between low-income 

students and other student. The policy was 

rewritten in 1994 to improve fundamental 

goals of helping at-risk students. With the im-

plementation of No Child Left Behind, schools 

must make adequate yearly progress on state 

testing and focus on best teaching practices in 

order to continue receiving funds. 

 

What is the Purpose of Title 1  

Funding? 

According to the U.S. Department of Education 

the purpose of Title 1 funding, “is to ensure 

that all children have a fair, equal, and signifi-

cant opportunity to obtain a high quality edu-

cation and reach, at minimum, proficiency on 

challenging state academic achievement stan-

dards and state academic assessments.” 

The basic principles of Title 1 state that 

schools with large concentrations of low-

income students will receive supplemental 

funds to assist in meeting student’s educa-

tional goals. Low-income students are deter-

mined by the number of students enrolled in 

the free and reduced lunch program. For an 

entire school to qualify for Title 1 funds, at 

least 40% of students must enroll in the free 

and reduced lunch program. 

 

How are Title 1 Funds Used? 

How to use Title 1 funds rests with each 

school. Title 1 funds can be used to improve 

curriculum, instructional activities, counseling, 

parental involvement, increase staff and pro-

gram improvement. The funding should assist 

schools in meeting the educational goals of 

low-income students. According to the U.S. 

Department of Education, Title 1 funds typi-

cally support supplemental instruction in read-

ing and math. Annually, this program reaches 

over six million students, primarily in the ele-

mentary grades. 
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In the public school setting, this would be a student who has a 

“physical or mental impairment that substantially limits one or 

more major life activities”, who has a “record of such an im-

pairment” and/or is “being regarded as having an impair-

ment.” 

 

Federal Special Education laws (IDEA) and Section 504/ADA 

do not have the same definitions for who is disabled and who 

is covered by those laws.  The IDEA does not use the term 

“substantially limiting”.  Instead, it refers to 14 disabling cate-

gories that “adversely affect” educational performance and 

require special education services for the student to benefit 

from school. 

 

As public school officials, it is sometimes difficult to determine 

whether a student might require “special education ser-

vices” (specialized instruction) or whether a student might re-

quire accommodations.  In an effort to determine this, Section 

504 Teams and IEP Teams gather together to review assess-

ment data with ongoing progress monitoring to assist with 

these very important decisions. 

 

One might ask, what is the REAL difference between an IEP 

(Individual Education Plan under IDEA) and a Section 504 Ac-

commodation Plan?  Both refer to a “person with a disability”.  

However, the important questions for the public school teams 

are…..does the student’s disability “substantially limit” a major 

life activity or does it “adversely affect” his or her educational 

performance?  Does the student require “specialized instruc-

tion” or modifications in the general curriculum or specific ac-

commodations to provide him or her with equal opportunity to 

access the general curriculum? 

 

The Rochester School Department pro-

vides ongoing professional development 

for staff members in an effort to assist 

them when they are asked to participate 

in making these very important decisions.  Our children are our 

future!  It is our responsibility to give them the tools they need 

to succeed! 

 

For more information about differences between Section 504 

and IDEA, feel free to contact the Special Education Office at 

332-3687. 

 

Special Education Services or 

Section 504 Accommodations?  

That is the question!, cont. 

http://www.brighthub.com/education/k-12/articles/3138.aspx


validated assessment tool used 

to assess early reading skills.  

Dibels benchmark assess-

ments are given three times a 

year: at the beginning, middle, 

and end of the school year.  

Dibels measures emphasize 

both accuracy and fluency and 

are powerful indicators of the 

early skills that predict reading 

success.  

 

#6:  Woe to the unfortunate 

soul who interrupts the reading 

block. 

 

#5:  More data. 

We understand the importance 

of continuously looking at the 

data to make sure that we are 

on the right path for our stu-

dents. 

 

#4:  Everyone knows that the 

Focus Five Plus One are NOT 

phonics, phonics, phonics, 

phonics, phonics, and more 

phonics! 

The Focus Five Plus One is Pho-

nemic Awareness, Phonics, Flu-

ency, Vocabulary, Comprehen-

sion, and Writing.  All these 

components are found both in 

our curriculum and our adopted 

reading materials. 

 

#3:  Interventions are not when 

your friends and family tell you 

that you need help. 

Students at different times may 

need extra help to improve 

their reading skills.  By looking 

at student data, teachers can 

determine if a student needs 

help in one or several areas: 

e.g., fluency skills, vocabulary 

development, phonics and/or com-

prehension skills.  In addition to 

regular 90 minute reading class, 

students can receive additional 

instruction through intervention 

programs that target specific skills.  

Once the program data indicates 

that they have mastered the skill

(s), they no longer need to attend. 

 

 

 

 

 

 

 

 

 

 

 

#2:  Parents/guardians/

grandparents/siblings read to a 

child 20 minutes a day. 

This community-wide campaign 

supports the goal that all our stu-

dents will read by third grade and 

beyond.  The school and commu-

nity work together to make a differ-

ence for our children now and in 

the future.  Have you read to a 

child today? 

 

And the number one way that you 

know that you are in a literacy fo-

cused school is… 

 

#1:  It has a dedicated faculty that 

is working tirelessly to ensure that 

every child becomes a proficient 

reader! 

90% Reading Goal, cont. 
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Early Literacy Skills) as well as 

district adopted program as-

sessments; i.e., Reading Street 

(Grades K-6) and Reading Edge 

(Grades 7 & 8).  By looking at 

the test data over time we can 

identify trends and coordinate 

our efforts to adjust our instruc-

tion and link it to future pro-

gramming needs. 

 

#9: Using explicit, direct lan-

guage in front of children is ap-

propriate. 

Systematic and explicit phonics 

instruction significantly im-

proves children’s reading com-

prehension.  “Systematic in-

struction results in better 

growth in children’s ability to 

read the words in text than non-

systematic or no phonics in-

struction.  This is not surprising 

because the ability to read the 

words in text accurately and 

quickly is highly related to suc-

cessful reading comprehen-

sion.” (Put Reading First, Center 

for the Improvement of Early 

Reading Achievement, 2001.) 

 

#8: The person called “Coach” 

is not the gym teacher. 

Elementary schools and the 

middle school have Reading 

Specialists/Reading Coaches 

who not only work with students 

to improve their reading skills, 

but also coach teachers on how 

to improve their instructional 

skills. 

 

#7:  People say “DIBELS” with-

out laughing. 

Dynamic Indicators of Basic Lit-

eracy Skills is a scientifically 



(the preschoolers) proficiency 

on four diverse numerical 

tasks: numerical magnitude 

(how much a number is worth) 

comparison (is 4 less than or 

more than 5), number line esti-

mation (on a number line from 

1 – 10, where would 5 go), 

counting (1, 2, 3….), and nu-

meral identification (the symbol 

3 represents what number). 

The gains remained nine weeks 

later.” (Ramani, Siegler, 2007) 

 

 
It doesn’t stop with Chutes and 

Ladders®, such games as 

Jenga® and Guess Who?® help 

children to develop their 

mathematical thinking as it re-

lates to strategy, spacial per-

ceptions, attributes, patterns 

 

 

Did you ever spend a summer af-

ternoon or cold winter night playing 

round after round of Crazy Eights 

or Sorry!® or take pleasure in mak-

ing one’s sibling say the dreaded 

words, “You sank my battleship!”?  

You were probably having fun play-

ing these games, (unless it was 

your battleship being sunk), but 

what you probably didn’t know is 

that you were actually improving 

your mathematical thinking. 

 

In 2007, Geetha B. Ramani and 

Robert Siegler of Carnegie Mellon 

University conducted a study of 

preschool students enrolled in 

Head Start to see what the impact 

of playing linear board games 

(such as Chutes & Ladders®) 

would have on “enhancing young 

children’s numerical knowledge”.  

They concluded that “playing such 

a game for roughly one hour 

(spread out over four fifteen to 

twenty minute sessions) increased 

and/or geometry.  The benefits 

of playing these games, extends 

beyond the mathematics, and 

opens the door to a wonderful 

opportunity for children to learn 

about: turn taking, being a good 

sport, interacting with others, 

understanding and following 

directions and having fun with-

out the television or computer 

being on!   

 

Consider setting aside one 

night a week to have Family 

Game Night.  You will not only 

help build your child’s mathe-

matical knowledge, but are sure 

to create some lasting family 

memories!   

 

 

Want to Help Build Your Child’s Mathematical Thinking?  Play a Game! 

Designed by: Tricia Torr, Rochester School Department 

~ Mary Moriarty 

 

Counting, Adding, and Subtracting 

Chutes and Ladders® (3+) 

Hi-Ho! Cherry-O® (3+) 

Sorry!® (6+) 

Trouble® (5+) 

Uno® (6+) 
 

Attributes, Patterns, and Geometry 

Crazy Eights - traditional card game (4+) 

Guess Who?® (6+) 

Guess Where?® (6+) 

Jigsaw puzzles 

Rummikub® (8+) 

Tangrams (5+) 

 
 

Strategy and Spacial Perception 

The a-MAZE-ing Labyrinth® (8+) 

Battleship® (7+) 

Checkers (3+) 

Clue® Jr. (5+) and Clue® (8+) 

Connect Four® (7+) 

Jenga® (6+) 

Mancala (6+) 

Memory (many names exist for this game of 

matching face-down pictures) (3+) 

Mille Bornes® (8+) 

Othello® (8+) 

Pretty Pretty Princess® (5+) 

Commercial Games That Use Mathematics 

http://images.google.com/imgres?imgurl=http://img.photobucket.com/albums/v11/patkevin/LosAngeles/ChutesAndLadders.jpg&imgrefurl=http://move2mexico2004.blogspot.com/2008_04_01_archive.html&usg=__H7tycyTpzp4YZ63Pd7cxp5qGSWY=&h=380&w=570&sz=52&hl=en&start=7
http://images.google.com/imgres?imgurl=http://www.bostonfoodandwhine.com/wp-content/uploads/2009/12/sorry1.jpg&imgrefurl=http://www.bostonfoodandwhine.com/2009/12/09/day-6-toys-for-tots/&usg=__VkNaDj5TFbEqHNDx_fJRXCIngsA=&h=320&w=500&sz=68&hl=en&start=3&

