
 

 

 

 
Rochester School District 
 District Goals Update 

 

District-Wide 

 Early Release 

 

January 11 

Bring Artifacts of 

Strategies to Share with 

Colleagues 

 

By April Early Release 

Participate in Co-

Planning a Unit of 

Instruction with Either a 

Colleague from the 

Same Content Area, 

Special Education or 

Other Specialized Area 

 

April 11 

Bring Artifacts of 

Strategies to Share with 

Colleagues 

Share Co-Planned Units 

of Instruction 

 

Student Engagement & 

Learning Plan 

 

January’s Strategies 

 

Homework & Practice  

 

Classroom Management 

Off Neutral On 
 

"The Mission of the 

Rochester School 

Department 

is to ensure quality 

educational experiences."  

January 2012 

 

 

It is noted that on average about 45% of 

adults make New Year’s resolutions on 

January 1st.  However, on the following 

December 31st, most of these resolutions 

are not met.  Why is that?  Some suggest 

that a lofty resolution without a plan and 

means to measure progress is a recipe for 

failure.  So, that desire to lose those extra 

pounds (one of the number one resolutions 

made every year) can be reached with a 

clear nutrition and exercise plan and a 

willingness to weigh in along the way. 

 

In our district, we “weigh in” regularly to 

check our progress on reaching our district 

goals.  In fact, our accountability goal is 

just that; it allows us to gauge our progress 

and if necessary adjust our course so that 

we can reach our goal of developing 

engaged and passionate learners.  The 

more engaged and passionate our learners 

the greater progress observed on our 

quantitative measures: NWEA – MAPs, 

DIBELS, NECAP and graduation rates.    

 

As with all data, we do not look at these 

results in isolation, but as a collective 

group of indicators that helps us paint a 

picture of where we are on our journey and 

where we still need to go.  In addition to 

these indicators, at the classroom level, you 

use formative and summative 

assessments to measure student learning 

and guide your instruction.  These 

assessments are the key foundational pieces 

to ensuring that students meet the identified 

learning targets. 

Northwest Evaluation 
Association–Measures of 

Academic Progress 
NWEA - MAP 

Dynamic Indicators of 
Basic Early Literacy 

Skills 
DIBELS 

Graduation 
Rates 

NECAP 

As all good dieters know, it is not enough to weigh in only once; periodic check in’s let you “digest” the data 

and make necessary changes.  So, as a district we will be periodically “weighing” our district data.  This month 

we will examine the percent of students in grades 3 – 8 at the upper quartiles on the NWEA – MAP for 

reading and mathematics.  When reviewing data, it is always helpful to dialogue with a fellow educator on your 

observations and what implications they may have for your work.  So, when you have a moment, find a partner 

and read page five  as we “weigh in” this month! 

 

However, we recognize that quantitative measures are not enough; the rest of the story is reflected in the 

many qualitative measures we observe on a daily basis.  These are less tangible to report out on, but are no 

less important.  You know these measures; you feel them on a daily basis.  It is seeing that light in a student’s 

eye as he/she: knows when to use the quadratic formula, independently reads his first book, hits that note 

perfectly, writes with such prose, that you tear up, gets involved with a life changing co-curricular activity, 

inquisitively asks, “will it float?”, demonstrates and understanding of cause and effect and the list goes on.  

These measures are just as important, but are shared through your words and artifacts, rather than through data 

points on a graph.  At next week’s District-Wide Early Release, you will have a chance to share with your 

colleagues these important indicators. 

 

Thank you, Team Rochester, for making this New Year an engaging, productive and inspiring one for our 

students!     

 

Mike Hopkins 

Mary Moriarty 

Happy New Year, Team Rochester! 

 
Formative Assessments 

Summative Assessments 



 

 

Student Engagement & 

Learning Plan Professional 

Development 

 

Presenters:  

Erica Stofanak &  

Heidi Zollman 

 

3:30 p.m. – 4:30 p.m. 
Room locations will be posted on the front 

door the afternoon of the workshop. 

 

Homework & Practice 

Off Neutral On 

January 5 

Gonic 

 

Cues & Questions  

Generating & Testing 

Hypotheses 

Most Important 20 Seconds 

January 26 

Spaulding High School 

Auditorium 

 

Cooperative Learning 

Raise Hand vs. Speak Out 

February 21 

Maple  

 

Non-linguistic 

Representations, Visual 

Learner, Digital Learner 

Above Pause Whisper 

March 27 

William Allen  

 

Comprehensive Review & 

Feedback Gathering 

May 3 

McClelland 

Room 24 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

January Instructional Strategy   

"Homework and practice are staples of the K - 12 

classroom.  Both homework and practice give students 

opportunities to deepen their understanding and 

proficiency with content they are learning.  We can even 

think of homework as a time for students to practice their 

skills, although students also practice apart from homework." 
A Handbook for Classroom Instruction that Works 

Marzano, Norford, Paynter, Pickering & Gaddy 

 

Homework  
& Practice 

 

Effective Homework Strategies 

¶ Understand the four types of 

homework.  Know when and why to 

have students practice: 

¶ Memorization of basic rules, 

algorithms, or laws so the skills 

become rote. 

¶ Increase in skill speed, used for 

improving student's abilities to 

apply these skills in more 

complex problem solving. 

¶ Deepening understanding of a 

concept - providing students time 

to read further, elaborating on a 

new idea and expanding their 

understanding. 

¶ Preparation for the following 

day's learning, such as an advance 

organizer or cue to increase 

readiness for new information. 

¶ Match the right type of goal.  Assign 

the appropriate homework type to meet 

the learning goal to make homework a 

more focused learning experience. 

¶ Assign the right level of homework.  

Homework should be at the 

instructional level that matches a 

student's skills.  Differentiate 

homework assignments to meet the 

needs of your students - one size does 

not fit all. 

¶ Assign the right amount of 

homework time.  A good rule of 

thumb is to multiply the grade x 10 to 

approximate the TOTAL (all subjects) 

minutes per night for students. 

¶ Apply consistent consequences.  

Provide positive recognition for 

homework completion, and appropriate 

consequences for lack of completion.   

¶ Recognize student uniqueness.  

Students need time to adapt and shape 

what they are learning as they practice.  

As they practice, given time, they will 

incorporate the new skill into a 

knowledge base of their own, 

deepening understanding. 

 

 

¶ Provide clear homework policies.  

Create and communicate a homework 

policy at the school level.  Policies 

developed in individual classrooms 

may communicate a mixed message 

to parents, and create confusion and 

frustration.  Include expectations, 

consequences, guidelines and helpful 

tips in school homework practice. 

¶ Ask parents to facilitate homework 

completion, not teach content. 

Communicate ways that families can 

support homework.  Parents should 

provide a consistent time and place in 

the home for children to complete 

homework.  Help parents understand 

that they are not expected to be 

content experts.  If a student needs 

help with content, that's a sign that 

the homework assignment may be 

too difficult. 

¶ Homework should serve a clear 

purpose.  Make the goal of 

homework assignment explicit and 

clear to everyone, including students. 

¶ Provide appropriate feedback.  

Effective feedback corrects 

misunderstanding, validates process, 

and highlights errors in thinking. 

¶ Provide timely feedback.  Student 

learning improves with timely 

feedback.  It's best to provide 

constructive feedback within hours or 

a day after students complete an 

assignment. 

¶ Create support structures for 

homework.  Journals, trackers, and 

other tools help students organize 

assignments and support 

communication between student, 

teacher, and parents. 

 

A Handbook for  
Classroom Instruction that Works 

Marzano, Norford, Paynter, Pickering & Gaddy 

 



 
ROCHESTER SCHOOL 

DISTRICT GOALS 
 

  
 

Develop engaged and passionate 

learners K – 12. 

When all students are engaged, 

all students are learning! 
 

How do we engage all students? 

 

CURRICULUM, INSTRUCTION AND 

ASSESSMENT 

 

 
 

Ensure rigorous and relevant curricula are 
in place in all content areas to engage all 

students. Curricula and instruction will be 

supported through a professional 
development structure designed to 

strengthen curricula and promote highly 
effective instructional strategies. 

  

 
 

Ensure that each classroom in the district 

has a management plan to provide 
common expectations and consistency for 

students within each learning 

environment.  
 

 
 

Develop and implement service and 

leadership opportunities for students in 
grades K – 12.  

 

CULTURE 

 

 
 

Develop and implement collaborative 
structures that focus on student and 

professional learning.  

 

 
 

Build a culture where staff and students 

are empowered to positively impact their 

own learning and performance.  
 

ACCOUNTABILITY 

 

 
 

Develop and implement an accountability 

plan, including evaluation tools for 

attaining district goals. 

January Classroom Management Strategy – 
Off Neutral On 

 
 

"Management during the seat work portion of a lesson usually consists of a teacher 

moving near the misbehaving student, waiting for them to stop the “off task” behavior, 

and then leaving. In reality the student holds their breath as the teacher approaches, 

stops the offending behavior, but then as the teacher leaves, breathes and goes back to 

being “off task”."  Off Neutral On "helps teachers shift students from OFF task, 

through Neutral (student holding his/her breath) to ON task." 

Envoy by Michael Grinder 

 

 

 

1.  Approach the student from the side. 

2.  Point and look at the student’s work. 

3.  Wait until the student breathes twice and goes ON task. 

4.  Leave from behind. 

Envoy by Michael Grinder 

 

Strategy 
 

Off Neutral 

On  

Quick 
Resources: 

 

Homework  
&  

Practice 
 

Off  
Neutral 

On 
 
 

Homework & Practice 
¶ The National PTA provides information for parents about homework 

as part of its campaign, "100 Ways to Know More. Do more." 
http://www.pta.org/parentinvolvement/adcouncil/homework.asp 

¶ Increasing Student Engagement and Motivation: From Time-on-Task 
to Homework is a publication of the Northwest Regional Educational 

Laboratory that includes a synthesis of research and vignettes from 

schools in the Northwest region. 
http://www.nwrel.org/request/oct00/index.html 

¶ Teachers Involve Parents in Schoolwork is a research-based program 
to effectively involve parents in their children's education. 

http://spearfish.k12.sd.us/west/Specials/Penny/Teacher%20Involve/ov

erview.htm 
 

Off Neutral On 
¶ View a clip of this technique being modeled. 

http://nonverbalclassroom.com/resources/videos/?offneutralon 

¶ Classroom management tools & resources. 

http://www.teachingchannel.org/videos?landing_page=Classroom+Cul
ture+Behavior+Landing+Page&gclid=CM_A6pXEjq0CFQXd4Aodu3

0OoA 

 

Generalization from Research on Practice 
 

¶ Mastering a skill or a process requires a fair amount of focused practice. 

¶ While practicing, students should adapt and shape what they have learned. 

Key Points 
¶ Mastering a skill or process requires a fair amount of focused practice. 

¶ Skill learning in itself does not ensure conceptual understanding.  Skill learning without 

conceptual understanding can result in limited understanding or incorrect use of 

procedures. 

¶ Students must adapt or shape skills as they learn them in order to develop conceptual 

understanding. 

¶ During the shaping phase of learning a new skill or process, it is important for students to 

work with the skill or process in a limited number of situations and to receive feedback 

about how well they are performing the skill or process. 

 
A Handbook for Classroom Instruction that Works; Marzano, Norford, Paynter, Pickering & Gaddy 

 
 

http://www.pta.org/parentinvolvement/adcouncil/homework.asp
http://www.nwrel.org/request/oct00/index.html
http://spearfish.k12.sd.us/west/Specials/Penny/Teacher%20Involve/overview.htm
http://spearfish.k12.sd.us/west/Specials/Penny/Teacher%20Involve/overview.htm
http://nonverbalclassroom.com/resources/videos/?offneutralon
http://nonverbalclassroom.com/resources/videos/?offneutralon
http://www.teachingchannel.org/videos?landing_page=Classroom+Culture+Behavior+Landing+Page&gclid=CM_A6pXEjq0CFQXd4Aodu30OoA
http://www.teachingchannel.org/videos?landing_page=Classroom+Culture+Behavior+Landing+Page&gclid=CM_A6pXEjq0CFQXd4Aodu30OoA
http://www.teachingchannel.org/videos?landing_page=Classroom+Culture+Behavior+Landing+Page&gclid=CM_A6pXEjq0CFQXd4Aodu30OoA
http://www.teachingchannel.org/videos?landing_page=Classroom+Culture+Behavior+Landing+Page&gclid=CM_A6pXEjq0CFQXd4Aodu30OoA


 
 

Other District 

 Professional Development 

Opportunities 

 

 

Google Applications 

January 10 

Presenter: Shirley Greer 

3:30 p.m. – 4:30 p.m. 

SHS/Richard W. Creteau 

Technology Center 

 

 

App Hour 

Facilitated Sharing of 

Apps and How They are 

Used to Impact Student 

Learning 

January 17 

3:30 p.m. – 4:30 p.m. 

William Allen School 

 

 

Performance Pathways 

Training 

January 24 

Presenters: Audra Lurvey 

& Judy Robbins 

3:30 p.m. – 4:30 p.m. 

RMS  

Time to Reflect & Self-Assess 
Instructional & Classroom Management Strategies 

 
 

Reflecting on 

Current Beliefs & Practices 

Homework & Practice 

 

ü Three common MYTHS of homework are: 

ü Homework teaches responsibility 

ü Lots of homework is a sign of a rigorous curriculum 

ü Good students do their homework 

Take time to reflect on these MYTHS and think about your beliefs and your 

personal and professional experiences around homework 

ü What is the purpose of asking students to complete homework/practice? 

ü What types of homework/practice do I assign? 

ü What makes homework/practice more effective? How do I know? 

ü I can think of times when I was pleased with the results from homework/practice 

assignments.  Why did it go well? 

ü I can think of times when I was not pleased with the results from 

homework/practice assignments.  Why did it not go well? 

ü What questions do I have about homework/practice in my classroom? 

 
A Handbook for Classroom Instruction that Works 

Marzano, Norford, Paynter, Pickering & Gaddy 

Reflecting on Off Neutral On 

 

ü After trying Off Neutral On, I have observed what changes in 

my students? 

 

“The district instructional 

strategies have helped me to 

expand my teaching "bag of 

tricks".  Even at the high 

school level, I have been 

pleasantly surprised at how 

useful these techniques have 

proven themselves. Even the 

simple task of creating 

advance organizers with my 

Spanish students has helped 

all class levels identify what 

our learning goals are and 

how we can get there.  

Students love the clarity and 

ease of access to important 

information that these 

organizers offer”. 

 
Lauren Colanto 

Spanish Teacher 

Spaulding High School 

  

 

Homework/Practice 

Advanced Beyond Competent Competent Not Yet Competent 

The student completes 

or may exceed 

expectations.  In 

addition to beyond 

competent, the student 

uses comments to 

improve student work. 

The student completes 

homework and meets 

all expectations for the 

assignment.  The 

student seeks to 

understand the purpose 

for the assignment. 

The student completes 

the homework; 

However, struggles to 

understand the purpose 

of the assignment. 

The student does little 

to complete or turn in 

homework.  The 

student does not try to 

understand the purpose 

of the assignment. 

Off Neutral On 

Advanced Beyond Competent Competent Not Yet Competent 

Students in the off 

position are 

successfully reengaged 

during classroom 

practice and do not 

require subsequent 

interventions. 

Students in the off 

position are 

successfully reengaged 

during classroom 

practice. 

Students in the off 

position can be 

reengaged but may 

need additional 

interventions. 

Students in the off 

position are not 

successfully 

reengaged. 

 



 

  

ACCOUNTABILITY 
 

Develop and implement an accountability plan, including 
evaluation tools for attaining district goals. 

 
In the last decade the word accountability has taken on a negative connotation and is often used to assign blame to someone or an 

organization.  However, in our district we have long embraced the idea of measuring our progress and responding to what we find.  

Therefore, we define accountability as our personal responsibility (at the classroom, school and district level) to ensure that all 

students are learning.  This act of measuring allows us to reflect and refine our practices so that we can safeguard that all efforts are 

aligned and leading to our desired end of engaged and passionate learners. 

 

¶ Increased at all grades levels the number of 

students at the upper quartile in both reading 

and mathematics! 

¶ Increases for grade 7 & 8 reading and grade 8 

mathematics were lower than other grades. 

Grade 7 increase in the area of mathematics 

was significantly higher than in reading. 

¶ Increase in grade 5 mathematics was notably 

lower than reading. 

 

Observations 

What does this data mean? 

The data compares the percent of students scoring 

in the upper quartile (higher end) on the NWEA – 

MAP in reading and mathematics from 2004 and 

2010.   

 

Data is read: 

 

¶ In 2004, 48.4% of 3rd grade students* scored 

in the upper quartile on the NWEA reading 

assessment.   

¶ In 2010. 63.8% of 3rd grade students* scored 

in the upper quartile on the NWEA reading 

assessment. 

¶ From 2004 – 2010, Rochester increased the 

number of 3rd grade students* achieving at the 

upper quartile on the NWEA reading 

assessment by 15.4%. 

 

*Reflects only 3rd grade students that took the 

assessment. 

 

Implications on our Practice 

¶ Continue to plan for the top achieving students 

and differentiate for the remainder of the class 

– they can do it! 

 



 

 

Coaches’ Corner  
Heidi Zollman & 

Erica Stofanak 

Check out Power Points on the Strategies - go to 

the Curriculum, Instruction and Assessment 

Website found on the Intranet! 

As Curriculum, Instruction and Assessment Coaches we are always on the lookout for high quality instructional information to pass 

along to our fellow educators.  As our district continues to focus on differentiating our instruction so that students meet our identified 

learning targets, we know that a key instructional piece is the ongoing use of formative assessments (homework certainly falls into 

this category); therefore, when we read a recent article from Marshall Memo on this very topic we knew it warranted sharing.  Marshall 

Memo is a “weekly round-up of important ideas and research in K – 12 education.”  Enjoy! 

• Written work – “When students are writing, they are thinking,” say 
Fisher and Frey. “In fact, it’s nearly impossible to write and not think.” 

Short writing-to-learn prompts are an excellent way to check for 

understanding, as long as the prompts are carefully designed to give the 
teacher information on deeper understanding. Fisher and Frey 

particularly like RAFT prompts, which ask students to examine the role, 

audience, format, and topic of a piece of writing.  
 

• Tests – Although these assessments are usually treated as summative, 

there’s nothing to stop teachers from using insights from students’ 
answers to re-teach and re-explain.  

 
“Checking for Understanding” by Douglas Fisher and Nancy Frey in 

Principal Leadership, September 2011 (Vol. 12, #1, p. 60-62), 

http://online.qmags.com/PL0911; 

 

“Did everyone get that?”  Hearing no response, Mr. Black moves on to the next agenda item.  He has a lot of different topics that must be 

covered before the last day of the school year.  Unbeknownst to him, many students are thinking, “I have NO idea what he’s talking about!” 

 

Formative assessment, or checking for understanding, is the quintessential link between teaching and learning.  It should be implemented in 

all classroom instruction and frequent in occurrence.   

 

There are several successful strategies that can be easily embedded within all classroom instruction. 

 
 

Excerpts from Marshall Memo 
 

• Listening in on student-to-student talk – As students think-pair-share, 
engage in reciprocal teaching, literacy circles, and Socratic seminars, retell 

stories and video clips, and respond to prompts, the teacher should tune in on 

whether they are understanding what’s been taught and follow up accordingly. 
 

• Questioning – Many classroom questions fall into the all-too-common, 

single-answer, “guess what’s in the teacher’s head”, Initiate-Respond-Evaluate 
pattern that privileges a few students who know the answers and are willing to 

play the game (“When do we use the FOIL rule?” asks the teacher. Four 

students raise their hands and teacher calls on Tanya, who responds, “With 
multiple binomials.” “Good,” says the teacher). Initial questions should be 

planned in advance, say Fisher and Frey, so as to elicit complex and critical 

thinking and involve as many students as possible. Some examples: 
-   ReQuest – Students read with a partner and take turns asking each 

other questions, with the teacher monitoring the quality of questions 
and answers and prodding students toward higher-level queries.  

-   Response cards – The teacher asks a question and all students hold 

up colored answer cards (green for Yes and red for No), giving a 
sense of the level of mastery in the class and whether anything 

needs to be re-explained. 

-  Clickers – Students respond to multiple-choice questions via 

wireless response devices, and when results have been displayed 

(without an indication of which was the right answer), the teacher 
asks students to convince their neighbors, enlisting peer instruction 

before re-polling the question.  

 
Teachers often ask spontaneous follow-up questions after their initial probes to 

further check for understanding. 

 
• Projects and performances – As students work on worthwhile projects or 

prepare for performances, the teacher can look over their shoulders, get a sense 

of whether they are understanding the essential points, and give formative 
feedback. 

 

  

Strategies 

“Most Important 20 Seconds - I often use the most 

important 20 seconds strategy.  After direct instruction 

and answering any questions I will assign practice 

problems for class work.  After distributing material, I 

will stand at the center of the room and scan the room as 

they settle and start their problems.  I stand quietly and do 

not engage in conversation.  After about 20 seconds, I will 

begin walking around the room to check-in with 

individual students that may have questions or 

need redirection.  This strategy has a positive impact on 

student learning because it gets them focused, on task, 

and as a result lends itself to more instructional time.” 
 

Sarah Nice 

Grade 8 Math Teacher 

Rochester Middle School 

 

http://online.qmags.com/PL0911


 

  
 

 

 

District-Wide Early 

Release 

Wednesday,  

January 11 
 

Bring Artifacts of 

Strategies to Share with 

Colleagues 
 

Thank You 
Teacher 
Leaders! 

In early December, Teacher Leaders from all levels met 

to continue the work of our Student Engagement & 

Learning Plan and collaborate on planning for 

January’s District-Wide Early Release.  This group of 

educators has given much of themselves and their time to 

organize a productive afternoon of sharing and dialogue 

centered around student learning.   Please take a moment 

at next week’s District-Wide Early Release to thank 

your facilitators for their ongoing efforts. 

 

 

A Rochester School District Teacher Leader is 

a visionary school leader who: 

¶ inspires; 

¶ collaborates with teachers and other 

school leaders; 

¶ consults with peers and administrators; 

¶ motivates teachers to engage in practices 

that improve and enhance student 

learning and performance; 

¶ facilitates professional growth by setting 

goals and developing effective strategies; 

and 

¶ utilizes best practices in their own 

classroom in order to model and coach 

other classroom teachers. 

 

“Developing relationships with my students 

has been something I have always strived for 

as an educator.  Now that it is part of the 

Student Engagement and Learning Plan, I am 

even more aware of the impact student 

relationships can have in the classroom.   

One way I develop relationships with my 

students is through the use of morning and 

closing meetings.  I look forward to these 

times of the day, not only because I can learn 

something new about my students, but also 

because it provides opportunities for students 

to build relationships with each other. One of 

my favorite educational quotes by James 

Comer, "No significant learning can occur 

without a significant relationship," truly 

summarizes the importance of building 

relationships within a classroom setting.” 

 
Meghan Walkama 

4th Grade Teacher 

School Street School 
 


